DOCOMSIT BESDSE 



2D 124 492 

* 

TITLS 

.40B DATE 
NOTE * 

EDSS P5ICS 
-DESCHIPTOSS 



IDENTIPIEES 



ABSSEACT 



SO 009 251 

Eader, »illiaa D. / ' 

Background and ISvalaation of the BleMentary School 
Econonics Programs ^ , 
Chicago Dniv.^^Ill. Industrial Helations Center, 
flay 65 ^ • 

25p.; For a rplated docaeent, see 2D 0^8 020 

- flF-r$0.83 HC--$1.e^ Plus Postage-. 
*Curriculua DevelopMent; *Curriculu« EvaluatjLon; 
Curriculum Eesearch; ♦Econohic Education; Econcaics; 
Bducational Eesearch^ SleMentary Education; *PrograM 
Descriptions; Progras Developaent; Program 
Ef fective^ness; ^Progr.ap ^Taluation; *Sdcial Science 
Research; Social Scieifces; Social Stu.dies* 
Blenentary SchooJL Eccnojaics Progfaa; ESE 



This document, briefly introduces and describes the 
administration of the Eleisexitary School Scoiro|iics (ESE) prograa^ 
discusses program objectives^ suggests ways to integrate ESE *into 
social/studies curriculum^ and evaluates the program's effectiveness.^ 
In 1960 the Industrial Relations Center at the University of Chicago 
initiated the ESE- prqgram to study student comprehension of basic 
economic concepts ania integration of economics into •feleaen1;ary school 
social studies programs. Designed to develop fourth* and fifth ^ • 
graders* understandings of processes of cpnsuafption and production, 
'-^gg^ ^ f ars 1 1 u rri^STT-^ ^cffuircG 20 to 3 9 to a c h i ng . 4i^u£gr- a^d-^€3rude^ -a 
teacher's -guide, instructional aid^, evaluation materials, student 
readings, a project book, and progress checks. Program evaluatioii 
involved student understanding and interest, teacher evaluation, and 
parent reaction. Over one thousand elementary, students were tested 
and eguated for mean and rangfe of IQs, socioeconomic status, age, ?ind 
rade in school, and they were divided into experimental and control 
groups. The ESS -program^vas^ given "to the"^ experimental group. The 
control ,group was given regular socxalTstuaies^^course^aterieils^The^ 
experimental group showed over 25^ greater acquisition of economic 
understanding than the control. Ninety-three percent of the teachers 
evaluated. ESE materials and the program^as good or very good, 97% ^f 
parents interviewed jEelt that the program was helpful to th'eir- jT 
children, and a majority of the teachers survey'ed indicated a student 
preference for ESE over other social studies programs. (A?) , ^ 
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Documents acguired by EHIC include many informal unpublished. * 
materials not availab3ke from other sources. EBIC makes every effort * 
to obtain the best copy available. Nevertheless, items of ^marginal 
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of the microfiche ana hardcopy reproductions , ERIC makes available" * 
via the ERIC tiocument Reproduction Service (ED2S) . EDES is not * 
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supplied by EDRS^re the best that can be a?ide from the original. * 
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i. PROGRAM DK V»:i.oi«-iH NT AND FIK LD -TESTING 



The Elementarv r^ch^ i. 
Kelatk»ni> Center m iH'Ui . 
«*L*aiti data i*^latin^ to t^t ♦ 
hend, utilize, ^nd reta;' .» 
of economic educatiun ^ • . . 
Studies program * 



1rhe Ii^ustrial Relations C V. 



'inui^ PWi^ra'm ;vas initiated by the Industrial 
rfei»»»fimt*ntal research project, designed tp 
• . • Can it*!einemax-y school students compre- 

ojiosnii. concepts? Can a systematic program 
^* * -ffectivcK to ihe elementary school social' 



Thi Industrial Relation.- Ct ntci is aiiiUated .vith the Division of the Social 
Sciences and the^Graduatt- Si^h^^v^'-f Business ol The University of Chicago^ 
In its educatironal activitit,!*, the Center, is A^^nrking lo d«i;velop a, comprehensive 
approach geared to the neeJs iji the four ke> ^secular. institutions in the community, 
industry, schools, local go* eminent, and the hospitals and -AcKare agencies* 
With this jend i£x view, it i^. {irepu.ring and field -testing prograrijs of educatiort 
and development covering ;»ome uf the peri>istent problems faced by these four 
key institutions. Ruber! K. Burias, Professor in the Graduate School of Business ' 
and the Divisipn.uf the Social S'-iences, is Executive Officer of the^ Industrial 
Relations Center of The Tniversity of Chicago. ' ' ' ' - 



The Project, Staff' 



, The Elemeqtar^ ScHuul Ilcunurnics Program was developeci by the Social ^ 
Studies Project ;>taff of the Indu^^trial Rela^tiphs Cehter: Robert Lee (project 
director 1960-G3)/ VVilliaiu Rader, Frances Kyes, Susan Nesbitt, and Valerie ^Lynch 

Objective tests for* use v/ttii the prpgram, *a teacher /revaluation form, and 
a parent que;?iluanaire were. prt^pareu oy George O. Baehr, Director of Program 
.Evaluation at the Industrial R*^lations Center. Yale Brozen, Professor of 
lEcoftomic^ at The, University of C)iicago) served as Program Consultant. 

^. ^ u \ 

Teaching Economics at the Elementary School Level 

The first assumption underlying this prograpj ,is that young peo ple between'^ 
th^ ages of 9 and 12 haxfe dail> eegnonuc experiences, such a^r^uying and using 
goods and services, establishing l;ank accounts, and earning money in exchajige 
for baby»sitting,j^ mowing lav/ns, an<! delivering newspapers. It Is our b.elief 
that these experiences can be utilised effectively in the teaching of basic 
economiq. concepts, * ' I' 

' / 



ecognlzing that children at'the elementary school level are. Capable of 



learning martyor-tfet^basii: principles of«economics, a group of outstanding 
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ecunomist's and educaior,s- -in the 196^1 report of the NationaLTask Force on /s. 
^ fVar ^mii r hu ation -recommended that economic understanding be emp^asiie^ 
at *si Vf'i-al {Joints m the school curriculum.* ' \ 

. Tiicre ai-e many qpj^ortunlties for building economic under- 
standing from the time the child enters first ,gradfe until he 
graduates from hi^jh school. Interesting experiments now* / 
under way su^sest that such simple notions as division of 1 
labm-, prices, i-x* h.\n<xe iv markets, and even profit can bp 
grasped b> elei^ici/ln ry "school children if they are built into 
' carefully planned iWciii.)*^ materials and methods. Inescap- 

^ ably, children are expo.sed to such ideas in their day-to-day 

livcfs. The'elementary grades provide an opportunity lo^ 
. <-iarify thejn, and to relate them, to daily probleftis of family 
livincc, especially in the social studies' courses children take 
Irom the early grades. We command these experiments and 
recommend adoption of these techniques in the earlier grades 
as this becomes feasible, f 



Jhv second assumption of this program is that economic education can 
be Introdufcd progressively a^the child matures instead ol| waiting until he 
rerichejp hiijh schopL UTien no basic model of thn pponomm ,world-4ias^eeiF^ 
'instructed in the elementary school grades, teachers of succeeding grades 
ii^i; iiathi^^ ta feuil4^f^ rpfce adA?a«tage^f^-ev4dirBg adequate instruction in 
t . onomics at the elementary school level is that this provides a foundation 
fur later instruction In economics. 

- ^' • • / 

A third assumption is that the teaching of economic. .princip'^s will \ 
I'nl^i to strengthen other social learnings at the elementary school level. 

(lu iciing Principl es 

The principles which served as gujlde lines in the development of this 
pro:^ram were: 




rr>ntent. - -All efforts are ijiade to insure that the content of the program 
< ^ir' tt, non-partisan, and .comprehensive. V^Tienever necessary, information 
outsiMe the area of economics, but v/ithin the field of the social studies, is . * 
intr Kluced to make ideas clear, to assure meaningful learning, and to serve 
a.-, a bridge to a more thorough understanding of economic ideas. 



' Economic Education in the Public Schools , A report of the National 
Tahk Force on Economic Education, 1961, pp, 70-71. 



Structure . ''An attempt is made to develop thg ma^rials m st-ch a .vay ' 
rhat they lac be usetf to pvo\ide students with a mental ^i5;-ucture* of thv#econon:«c 
pvocei^siT^.iu be studied.* * ' . 

Learmna Experienires; - /rno development of student aeiivities and the 
preparation of matenials for use by students are checked against the following 
criteria ^ ' f ^ 



*\Vill this activity or exercise permit student practice of the behavioi; stated 
in the unit or topic objective * . . ( , 

I.^ it justified in terms of the time needed to car^-y it out '^ , , 
Arfe the students in\-olved in the activity realistically? ^ , . \ 

Is it educationally significant? ^ 

Does it build on ;vh^t has gone before and prepare* students for what is to 
come'^ ^ ' * 



' Continuity , ■ -To maintain continuity of learning experiences throughout 
the program, the materials for each unit are logically related to the pf^eyious 
unit and build uport the ideas in all the earlier units. 



' -Survey Study and Analysis 

• -Planning Stage. ^ 

(Objectives, Content, Methods) 

-Prograjni Development ^ 
(Pilot Vez*sion) 



(Augusf^Septembe^'r; 196Q) ^ 
(October, 1960) 

(November, 19j50 -Sept. * 1961) 



-Field -Testing of Pilot Program 
(2 School Systems) 

-Initial Revision 

-Final Field -Testing 
(4 School Systems) 



(September. 1961 -May, ^62) 

(June -September, 19£2) 
(September, 1962-Ma3^19&'3) 



-Final Revision 



('September 1964) 
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eld -Testing the Program ^ ' . . . ^ 

* • « 

Th'e illtmemarj School Economics Program ^vas field -tested in two school- 

>tt-mi>, under* luontrolled conditions, during the 1961 -1962 school year. I^lint 

n Lansing, -^Iichigan. ' ' - . . . 

J - 

purin^i the iaOJ-1963 school year, the program was field -tested in the school 

jj-emij Flint (Mik:higan), Ltinsing (Michigan)/ and Edina (Llinnesota)^ and 

the A\erv Cooniev School, a private school located in* Downers Grove, 

\ 
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^I. ^PROGRAM OBJECTIVES AND ORGANIZATION. 
Obiectives 

— " — « 

1: To. develop in elementary school students an understanding of f^vo 
basic economic processes: consumption and production, 

2. To develop in elementary school students an understanding of the 
relationship between consumption and production 



Grade 



Economic Processes 



Four 



Part r 



(Units 1-6) * 



Consu mption ^ 



Five 



Production 



Part II 
(Units 7-11) 



The Relationship ' 
Between Consumption 
and'Production* 



Organization --Part I ^ " 

Unit One prei>ento the problem o£ economic scarcity at the national level. 
Unit Two deals with the concept of scarcity 'at the family level, and briefly 
highlights the parts of the ec6nomic process to be studied (consumption) and 
their relationships. Units^T^hree, ^Four, and Fiye deal with the parts of the 
process and point out further .relationships among ihem. In Unit Six, the parts 
of the process are combined and presented for the purposes of (1) showing the 
relationships among the parts and (2) developing a more tliorough and comprehensive 
understanding of the over-all process of consumption. 
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Objective: Jo develop in students an understanding of how Americans 
obtain goods and services * " - 



PROBLEM 



HOW-. > 
AAAERICANS DEAl 

WITH THE 
PROBLEM- 



RELATIONSHIPS 



UNIT . . 


UNIT OBJECTIVES 


'ONF 


SCARCITY— a 

UNIVERSAL 

PROBLEWr 


To develop in students an upderstand- 
inq of the prd)lem of scarcity 

* * 


TWO 


WANTS , 

< 


ToiJevelojr in students an understand- 
ing of (1) the priority of human , 
wants, (2) the characteristics of 
human wants, (3) the reasons why 
peopiexannot satisfy all thejr wants, 

, and (^the reason why-families must 
make choices about which wants to 

. satisfy 




THRE 


. WORK " . 

* 

« «« 


To develop in students an understand- 
ing of the relationship amotig wants,, 
>^ -work, and money- " . 


FOUR 


■ 

^ MONEY 


To develop in students an understand- 
' ing of the (1) the evolution of our 
system of exchange and (2) the major 
functions of the money we use today 


.FIVE 


con's UMPTI ON 
' A'N.D 
S'AVINGS 


To develop in students an understand- 
ing of (1) the importance of consumer 
choices and (2) why people save money 




' SIX 


SUMMARY 

* 


To develop In students an understand- 
ing of the relationships among wants, 
y/orkr money, and consumption and 
savings • 
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Objective: To^ develop in students an, understanding 
of ho^ Americans produ'ce and obtajn 
good's and\£ervices 



■ ■ UNIT 


UNIT'OBJECTIVES 


SEVEN 


"HOW AMERICANS ' 
' OBTAIN : GOODS 
AND SERVICES ■ 


To devejop In students an under- 
standing of the process by which 
Americans obtain the goods and 
services they* want' 


E^GHT ' 


OVERVIEW- * 


«1 . ; 

Understanding of the way in 
which Americans produce goods 
and services and market goods 


NINE 


/ 

> 

PRODUCTION"' 

• 

If 


Understanding of why people , 
organize businesses • - 

Understanding of* what is nee'ded 
for the production of qoods and 
services . - ' 

Understanding of the way in which 
labor, materials, and equipment ' 
are,combined to produce goods anch 
servrces . * 


TEN 


MARKETING 


'Un¥eFstanding of the relationship 
of production, marketing, and 
consumption 


ELEVEN . 


• 

•SUMMARY 


Understanding of the way in which . 
wants, work, money, consumption 
and-sayjngs, production, and 
marketing are related ■ . ^ 
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ECONOMIC RELATIONSHIfS 



TH* t'MOisi.rM OF *^C\KCITY 



J (I 



OUR W \KT> KOR- 
GOOD?i AN7)SERUICES 




OUR I^ROIXTCTIVB 
RESOURCKS (LABOR. 
MATERIALS & EQUHP- 
MEN'T) ARE LIMITED 



^C\Rrn Rf->'OURCES COM- 
PEL MW TO ECOXOMI^E^ 
TO BETTER SATL^FY HIS ' 
U^XIMITED WANT^ 



Hcm AMKKK ANS OKAL UITII THK PROBLEM OI' SCARCITV 



Pt'Ople v.firk in order 
to 



Product/ j,'<Tods and ^.^-rvires 
5 




What i» produced^ is delepmined 
largely by consumer ^prrcfcrencc 



r 



Efficient pt^oductlon is» determined 
by the effective <:ombination of 
labor, materials, and equipment 'i 



rjs^Mj to 

nml 5*'rvic*'S 



^aved for 
fjV-ire 

^consumption 



J3oods and sr»rvices rtiustl)e/ 
made avaiiabie io«conMuirit-T3 



THE MARKET 



and <;i»rvic*»fi 



Dfrnand for j^oodj? 
and «(ervlee«5 




Supply of goods 
and services 
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III. IXTKODl CING' AND A D MI M ST E R I-N C THE PRO.GRA'M 

In the past, the schobls that have been most successful in using . 
and incorporating the Elementary School Economics Program into their 
social studies curriculum havg utilized a priocedure for introducing the 
program -similar to ^le steps listed below. 



Examination o: procrvai; ruaterials by superintendent, principals, curri- 
culum direcior or curr.juium committee, board members, and teachers. 



Teachers voFuntepr to teach ^he program. 



Establish pilot program - in one or*tv/o elementary schools, e, g, I'or 
2 -fourth -grade classes and l*or 2 fifth-grade classes. 



Review social studid^ curriculum for grades' Four and Five, and make 
adjiist^nents to allqw adequate time for teaching the ESE program. (See 
Section IV-p. P for time requirements. > ^ ^ 



Stimulate interest and enthusiasm among;teachers and parents.* Curriculum 
personnel and school administrators play'a major role in helping to 
make, a success of the, program by indicating their interest in the program 
and. helping to motivate teach.eirs.' 



C onduct a pre -program orientation meeting with feachers and principals 
to review the objectives, content, organization, and mateffials of the 
program. / j , . 



Determine princi{3al's role -Discuss ways in which the principal will (1) be 

S, rs* % v^C r^'t^'o^ o ^ r> v\ »-i r\ rr V» O »-n »-\r*/> r» *^ / 0 \ r^f V»r\ y»/^ -f r\ r> y» <^ /-Y O \ 

parents, ana (3) 6ontribute to the success of the program in other ways. 



E valuate pilot pf'ogram by means of (1) follow-up conference vVith teachers 
(half -way through the, program) and (2) evaluation form and end -of -program 
meeting with teachers and principals. 
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IV. USING THE PROGRAM 

In usin£> the Elemeniax*\ School Econoniu s Pros^ram. ii :^ ^ui2Uf stc^ that 
thv vax'iuus units of the program be related, as ni^iuh as possible, to the leach- 

* inu of. other elementarv school social );tudie5, ^iTach teacher is urged to present 
.the proi^ram in whatever manner and time sequence are mos^ appropriate, to 

* the varyina needs and inte rests of the students. . " ' * 

Estimated TinTP~TtrrTeachins; 'tne Program . - , * - ' 

The estimated anxount o{ classr{}om time needed to teach the program 
ran5*es from 20 to :U hours. Thy majority of teachers who nave used the pro- 
gram fj^ve taught it as a separate subject. However, when j.ossible, it should 
be related to the fourth -i^racie sociaj, studies cur^riculum. *. . * 



• Suggestions for F^clatinjLy the, Program to the bociai Studies Curriculum 



Jn the S|>2:in§ of lf*G3, the staff of'the niementai\v School Econ(JVnics 
' ' Project surveyed illie fourth^-j^rade social studies eurricula of 40 school 
.systems. A brief summaxK,^f tite survey results follows: 

Get>niMph> and Wav oi Lite trf Diffj^t^nt n<^tdajg^^5^jQi^ 

Uie bchuol s\ stems, students IcaiMi that the> are* members'of a world community. 
The .subiect matter includes a stiidy. uf the climate, natural re s't)urces, industries, 
transportation and communication, culture and- customs, government, recreation, 
jand different ways of satisfying basic^needs in each of the regions •studiv'd. 

• • • ^ 

- The;State . - -In seven of the school sy^stem^, students stjjd.v_th(Mr homr r^ 



state for the entire y.eQr'; ^Subject matter typically includes a geographical 
overview, history of the*stAte, t^nits on natural resources ,^ iixkistries, 
Jj'ansporlation, conr^'muntcation, education, recreation, and goverftmeht. 

Tlie Local Community . - -In two/jf the j^chool sysl'ems, students studv^ 
their loi.:M community, Th'&ysubject ma't\e<r is similar^o that found in the 
^^4ate studies.' ^ ^ , ^ - . 

1 he Nation. yin two of the, school sysjlems, £?tudenfs study the Jiscoveryv 
exploration, and struggle fpr independence of the United States. The emphasis 
is on tlie rugged' quctlit^ of the cxjjlorers and fjibneers, and oh the reasons the 
col'onies declared their inde{X?ndencev' 

■ ' J ' ' 

Coi'n|)<).site . -<rln I'^of the; sch(5ol sys/oms, a combination of the above 



categories is studied. 
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I*r u4rani Materials — Description and-t'se ^ 

The teacher^ ^ i;uide and ulher instructional materials are designed to 
i^KVxt a^ aidi:* in pres«iiiing the tlementar^^ School Economies' Program. 
The\ prei»ent a comprehensive statement of the economic condepts tc/b^ 
. taught, and are designed to be flexible in 'terms of teaching app,roachl -i ' 

The teacher's materials for use in the program include: teacher's guides, 
rnstr actional aids (charti:), and c^valuation materials (pre - and post-tests). The 
studcjjts' materials include, a book ox students readings, a project book, and 
^^rogress checks. The purpose of each type of material is stated below* 



Teacher's guide . - -The teacher's guide describes the major 'joints to be 
covered,, sjigges^s several approaches for introducing the unit, and outlines 
^several activities from which the teacher can choose in caj^yingvout the objectives 
of the unit. ' " • * 

* Instructional aids. - -Three wall charts are included in Part I of the program 
.The .'.all charts are used to explain the over-all process that is being studied and 
to emphasize kev ^concepts. ' . w . 

■ ' " ■ / 

Evaluation materials . --7'he pre- and post -tests consist of two series of 
multiple -choice qj^tio^s. The purpose of the pre -program test is to assess* 
the c^tudcnjl^' Itivel of economic understanding before thej^ have been exposed to 
the program. The pun^ose of the post -program test is to assess the students' 
i^vej of economic understanding after they have completed Part I of the program. 
A comparison of the pre-test scores with the post -test scores provides the 
teacher with a measure of the change in the students' level of economic under- 
standing. . . * 

Students^ readings. • -The students' readings for Part I consists of a bound 
book titled Elementary' School Economics I, Readings. This book contains* 
several stories and essays* which are coordinated with the subject matter of 
each unit. The reading materials were prepared by qualified economists and 
experienced teachers. 

The students' readings can be used in several ways; they can be read by 
the students in class, as;signed as outside readings, or used as the basis for 
discussion, and as an aid in carrying out classroom projects and activities re- 
lated to the program. y 



14 

-12- 



Project Book. - -The project bp'* h has a .vorkbook forirai and contains one 
an i t.va-|^aae naaterials, illustrated and in color. They.ar^- designed to enable- 
studem^s to practice the behavior stated in the unit or topic objective. 

These materials, .vhich have proven to be useful instructional^ds, can 
alsci be used to convey basic ideas, to summarize, content, and to serve as a 
basis for classroom discussion. 

Fj^resB checks . --TJie progress checks are seiCcScoring tests v/hich are 
administered to students after the completion of the unit. Each progress check 
contains ten true -and -false que.stions. .After taking the test, tl?e student may 
break a sealed llap'^d read the correct ans\:;er. The purpose'^of the progress 
checks is to provide ea^ij student Aith'an immediate assessment of how well he 
has understood the b^sic ideas presented in each unit. 



A coordinated program. - - All of the program materials are built around 
and coordinated .vith the teacher's guide. Each type of material is used for a 
speciTic purpose, and each helps to complement and to reinforce the ideas j)re- 
senled in the other materials. In this way, the progra^materials— which are 
a combination of print and several types of visual aids--are coordinated to pro- 
vide the component parts of the educational process. 
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<r Elenic,otary School Program 

EVALUATION OF PROGRAMIFFECTJVENESS: GRADES 4 &5 

A. FOCK METHODS- -o£ evaluating prc^i^m effectiveness: 

1. * St udent Understanding --of economic concepts 

2. Student Interest in & lReaction--to an^conomics program 



Teacher Evaluation - -of the program & mat^erials 
4. Parent Reaction- -tor the program for their children 



B. SCOPE --of field testing & evaluation 



PUBLIC SCHOOL 
SYSTEMS 


• PART I - GRADE i 


PART ir - eR2SQE 5 


TOTAL 


No. of 
Classes 


* No. of 
Students 


No. of 

Classes 


No. of 
Students 


Students 
Grades 
4-5 


Flint, Michigan 


35 


1 . 400 


31 


• 1,240 


2. 640 


Lansing, Michigan 






14 

1 ^ 


490 


490 


Edina, Miilnesota ' 


» — 

1 


=32 


y ' 


32 • 


64 


Hinsdale, Illinois 






1 


35 


35 


PRIVATE SCHOOL 


0 


Avery Coonley School 






1 


25 - 


25 


Totals ^ 


36 


1,432 


48 


1,822 


3 , 254 



3 



ii' Cias.ses 
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^ Elementary School Program 



RESEARCH DESIGN TO MEASURE PROGRAM EFFECTIVENESS 



A, . METFJOET^-two kinds of elements^ school groups were used: 

• Experimental groups --j^erq^sted and given the program 

• Control groups --v/e re tested]* but not given the* program 

V 

• Mat ched groups — that were comparable 

• An adequate sample --1034 students were involved \ 




Mean of IQ's 



• RangejofWr". 



• Socio-Economic 
Status 



Age 



• Grade in- 
School 



J 



Elementary School Program 



RESEARCH DESIGN TO MEASUFlE PROGRAM EFFECTIVENESS 



EXPERIMENTAL DESIGN- -of the evaluation 




Diff due-to ' 



No Program 
' Maturation * 




Difference 
kij Results? 
Due To . N 
Program 




, Diff duejfe 



-Program 


■^Maturation 
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ACQUISITION OF ECONOMjp UNDERSTANDING 
" . i Grade |4 ^ • 

EVALUATION SHOWS 

Controls - showed^only 4, 9% improvement from regular social 
study course and normal maturation. 

Experimentals - showed 26. 4% improvement from program or 
5. 4 times as great as controls. 
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CONTROL GROUPS --(n = 172) 
20 



V 



Areas of 
Kno.vledge 



wants 



Work 



Aftoney 



Consumption 
& Sayings 



Over-all 



% Correct Answers|on Audits 
30 40 . 50 "6^ 70 



80,' 



Pre-Test 



-c^c- 



Te^t 



/ 



A- 

-c-CH- 

i 1 

c-c- 



EXPER I MENTAL GROUPS --( N = 1077 )■ / 
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\ ' - ACQUISITION OF ECONOMIC "UNDERSTANDING 

Grade 5 

EVALUATION SHOV^ - - "^ 

Controls - showed only 6. 1% improvement from regular social 
study cotirse and normal maturation. 

Experimentals - showed 25. 4% iiAprovement from program or 
4, 2 times as great as controls. 

CONTROL GROUPS " ( n = 268 ) 



Areas of 

Knowledge 30 



% Correct Answers on Audits 
40 50 . 60 70 



80 



WANTS, WORK 
MONEY, SAVINGS 



PRODUCTION 



MARKETING 



OVER-Af-L 



Pre-test 




\ 




EXPERIMENTAL GROUPS n = i067 ) 
30 



Areas of 
Knowledge 



% Correct Answers on Audits 
m 50 60 - 70 



80 



)fl(ANTS, WORK 
MONEY, SAVINGS 



PRODUCTION 



MARKETING 



OVER-ALL 



I 



-X- 



Pre-test- 



/ 



f 



X — 



Post-test- 



25. 4% ^ 
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RETENTION OF ECONOMIC CONCEPTS & UNDERSTANDING 

Grade 5 



'Evaluation shows: 



Areas of Knowledge 
and Oyj?r-all 



Retention of Economic Concepts, - 

60% 70To 80% 30% 100%' 




Influence of Previous Economiclducation 
on Understanding New Concepts 



Contcn^ of the 4th grade program. 
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TEACHER EVALUAT10N*-0F. PROGRAM MATERIALS 

Grades 4 & 5 . 



TYPE OF MATERIAL 


EFFECTIVENESS 


POOR 


FAIR 


AVERAGE 


GOOD 


VERY GOOD 


Teacher's Guide 






I 


12 

• 


33 


Wall Charts 




• 






16 


• 




- 


5 


14 


. 25 
. \ 


Project Book, 




V 

2* 


V 


• 

11 


33 


Pre- & P0st- Tests 




■ 1 

t 


4 


22 

V 


20 


Progress Checks 


• • 


4 


6 




17 


,.17 


• ' . 

' TOTAL = 273 


0 

> 


7 


,'27 


95 


,144 


PERCENT 

• 

« 


0% . 

i 


2% 

i 


10% 




53% 




PROGRAlvr AS WIIOLE 
I 


1 

f 




3 • 


i 

13 


% 

29 


PERCENT 


i 




7%' 


29% 


. 64% ' 



' ^Based dn the responses ;from 4t teachers. 



EVALUATION OF STUDf NT INTEREST !N ECONOMICS PROGRAM 
As Assessed Teachers! 

/ Economics i vs. other social studies, 



Areas of 
Knowledge 


Much 
. Less 


Less 


Aboufs^^^^ame 


More 


"Much 
IVtore 


Wants 




* 


5 


7 


1* 


Work 

f * - * 


* 


1 


9 


• 1 


2 


Monev 




1 


1 , 




5 


Consumption 
& Savings 






7 


> 


' i 


Totkl = 51 


. \ 

0 


2 


22- 


17 *• 


10 


% of Ratings 
at ^ach Scale 
Value 




4% 


43% 


t .33% 


20% , 


ECONOMICS II vs. OTHER SOCIAL STUDIES 


Production 




2 




•If 


7 


Marketing 




4 


10 


16 


4 


Total = 68 


■ 0 


6 


22, 


29 


'11 ^ 


% of Ratings 
at each Scale 
Value 


0% 


9% 


32% . 


43%- 


16% . 
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Elementary School Program 



•PARENT EVALUATION-OF THE PROGRAM • 



A: WHAT THE'CHILD LEARNS --parent of experimental groups were 
asked: "Do you think it will help a child to learn about wants, work, 
produc^tion, consumption, natural resources, etc.?" 



PARENT^, 
•RESPONDfD: 



Yes 



No 



Omittecf 
/Ai^swer 




' . ? - 



B. DISCUSSION OF ECONOMIC TOPICS AT HOME 



Experimentais 

(frivpn Program) 



Controls 

^^^Nq Projgram) 



20' 40 
1^1 I 



60- 80 

I I- I- 




70.7%- 




57.7% 



1 



0 A 



Elementary. School Program . ^ ' ^ 



^ TY|>1CAL -PARENT COMMENTS 
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It is very iipportant that these young people be^giVen 
this basic start in economics." 



"Seemed to erxjoy this class. Was aljvays eager to 
show the work her class hacL^ompleted. *' 



'"I think itjs very important for children to learn ^about 
oyr country's economy beaause in. a few years they will 
be taking our place in sociity.-" 



"Our son certainly' learned a lot from this course an(j 
loved it. I think all children should have it, " 



''Maydaughter has brought home her studies^on ejconoraics 
and'seemed^o enjoy .it. ,She has discussed it with me ^nd 
asked various questions! I even enjoyed it! "- 



. '^We were Very pleased that our djaughter had the ,oppor- 
\urtity to study this coi^se; She was very interested and 
^ often br*ought her book home-fOr us to look at. Her know'- 
Ip^ge certainly increased. " ^ 



